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Two experiential-Cestalt oriented growth groups were con-
ducted with the purpose of determining the effects such a
group process has in increasing an individual's acceptance of
himself and others. The sample included 26 students who had
volunteered to participate in a growth group experience. Ten
volunteers were assigned to a control group while the remaininr
16 volunteers were evenly divided into two growth groups.
Experiential groups met for two hours once a week for eight
weeks. Focus of the groups was primarily on the moment t,-)
moment experiencing of individual participants and the inter-
action among them. In order to assess the hypothesized in-
creases in group participants' levels of self-acceptance and
acceptance of others the measure of Expressed Acceptance of
Self and Expressed Acceptance of Others was used. Although
significant differences were found over tire, there were no
significant differences between the control and experimental




Self-acceptance and acceptance of others have been
considered necessary components in the development and growth
of self-actualizing individuals (Maslow, 1968; Wylie, 1961).
Among the methods used to facilitate such self and other
acceptance the group experience has been found to be one of
the most effective. Research dealing with changes in levels
of self-acceptance (SA) and acceptance of others (AO) of
group participants has typically been confined, however, to
studies dealing exclusively with the sensitivity or T-group
experience (King, Payne, & McIntire, 1973; McIntire, 1973;
Campbell & Dunnette, 1969; Seashore, 1969). The findings of
these studies are in general agreement in that with expanded
awareness of self and others increases in SA and AO follow.
Expanded awareness of self and others is also the goal of the
experiential-Gestalt growth group experience (Foulds, 1972).
Accordingly, it is seen as a potentially useful and effective
method in facilitating healthy acceptance of self and others
in its participants (Foulds, 1972, 1973).
The experiential-Gestalt growth group is an outgrowth
of the humanistic-existential conceptualization of man forru-
lated by Penis in his development of Gestalt therapy (Penis,
Eefferline, F. Goodman, 1951). The huranistic-existential
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conceptualization places a great deal of emphasis on the here-
and-now, moment to roment experiencing cf individual partici-
pants and their confrontation with self and others. There
are no artificial demarcations drawn between mind and body
in the experiential-Gestalt growth group. Rather, a truly
holistic approach is taken that emphasizes awareness of
organismic action and reaction with regard to the ongoing
moment to moment experiencing of the irCividual organism.
It is a fundamental premise of Gestalt therapy, and thus of
the experiential-Gestalt growth group, that it is healthy
for human beings "to be" what is intrinsic to them. To be
human is to live according to what one is. To be what one
is involves an acceptance of the self. Latner (1974), a
Gestalt therapist referring to the goals of Gestalt therapy,
stated:
Therapy is the process of learning to embrace our-
self. In it we try to replace our dreams and
fantasies of living with total organismic function-
ing. To do that, we begin by embracing our present
situation, difficult as that may be. In therapy,
we face the facts of our lives that we have hidden
from ourself. The task is to help us accept our-
self [p. 155].
Although the experiential-Gestalt growth group should
not be confused with Gestalt therapy, which deals with indi-
viduals experiencing distress of varying degrees, the goal
of the "growth" group is essentially the same as it is for
Gestalt therapy. Both can be viewed as "therapy" in the
sense that the oblective is the integration of the individual
self with his total organisric existence in the world. The
primary difference between the "growth" group and the "therapy"
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group is in the composition of group membership. The experi-
ential-Gestalt growth group is usually composed of relatively
well-functioning individuals who are simply seeking psycho-
logical development of their human potential (Foulds, 1972).
The goal is still the same: an integration of and accept-
ance of the self with one's experiencing.
The process of therapy then, be it defined in its ortho-
dox context or in the "growth-seeking" context, is the process
of expanding or increasing awareness of the self. This in-
creased awareness naturally involves an acceptance of the
self and organismic self-regulation (Pens et al., 1951).
Organismic self-regulation is the term Pens used to describe
the organism's natural drive for homeostasis, i.e. a "balanced"
individual. Through increased awareness of self the indi-
vidual is able to develop a greater harmony between his needs
and behavior. By attending to his organismic experiencing
the group member is able to differentiate between his real
needs and the introjected needs and demands that society and
significant others attempt to place on him. It is through
the attending to and acceptance of the organismic/holistic
self that the individual grows and develops his human poten-
tial and is able to direct his behavior toward the satisfac-
tion of psychological as well as physiological needs.
The experiential-Gestalt growth group provides the cppc,r-
tunity for individuals to:
. . . experience themselves more fully and to
engage in authentic encounter and confrontation
with self and each other ae a method of self-
discovery and release of human potential through
expanded awareness [Foulds, 1972, p. 48].
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Participants are encouraged to stay in their "awareness con-
tinuum" in order to discover and become more aware of their
ongoing moment to moment experience. By doing this partici-
pants may regain the spontaneity of their true self which
was formerly hampered and blocked through self-manipulative
avoidance techniques (Shostrom, 1967). In essence, the group
member is helped to accept himself and to reject any intro-
jected self-image or packaged set of needs. Through increased
awareness and acceptance of self the individual is able to
accept others more fully for what they are and learns to
respect other people's own phenomenological experiencing.
Although the experiential-Gestalt growth group is seen
as a potentially effective method in increasing the levels
of SA and AO in its participants, the raority of research
dealing with changes in SA and AD as a result of group experi-
ence is primarily associated with sensitivity group processes.
There is an apparent lack of meaningful literature that deals
specifically with the experiential-Gestalt group's effect
upon individual levels of SA and AO. Although a few studies
have been located which deal with attitudinal changes toward
self and ethers (Foulds, 1970, 1973; Guinan, Foulds, & Wright,
1973) as a' result of the Gestalt group experience, these
studies have not dealt specifically with the variables of SA
or AO.
It would then seem that research designed to deal with
experiential-Gestalt group processes and their effects upon
SA and AO is needed. The present study was an attempt to
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correct that need. By using scales of Expressed SA and
Expressed AO (Berger, 1952) the following hypotheses were
tested:
a. The level of SA, as measured by Berger's scale for
Expressed SA, will increase in a significantly
more positive direction in individuals partici-
pating in experiential-Gestalt growth groups than
it will in those individuals not participating in
the growth groups.
b. The level of AO, as measured by Berger's scale of
Expressed AO, will increase significantly more in
individuals participating in the growth groups
than it will in those individuals not participating
in the growth groups.
Review of the Literature
Abraham Maslow (1968) has stated that even though self-
actualizaticn has been defined in various ways, there has
been one common element on which these definitions agree--
the acceptance of self. Self-acceptance and its important
relationship to the actualizing individual is not unique to
Maslow's theory. Rogers (1961) stated that while self-
actualization and SA are not equivalent, SA is a prime com-
ponent of the actualizing person and without SA there can be
no self-actualization.
Closely related to SA is AO. Combs and Snygg (1959), in
their perceptual theory of personality, stated that the self-
actualizing individual views himself and others in a positive
ranner and is highly accepting of himself and others. Essen-
tially, because the actualizing person is able to accept
himself for what he is, he is able to accept others for what
they are (Goble, 1971). Rogers (1951) has proposed that an
individual's attitudes toward others is greatly determined
by his attitudes toward himself and that one's ability to
accept others would depend on that individual's acceptance
of himself. Similarly, Homey (1937) had theorized that the
person who did not believe himself lovable would not be able
to love others. Along the same line, Fromm (1947) suggested
f,
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that one who hates himself would inevitably hate others and
that only the person with genuine "self-love" would be
capable of a mature love for another.
Sheerer (1949), a student of Rogers, supplied the first
experimental verification of the positive relationship between
SA and AC by having a panel of judges analyze and rate ten
clients' statements concerning self and others. By analyzing
changes in statements made by clients during counseling,
Sheerer found that a client's SA could be significantly
altered by the client-centered therapeutic process and that
an individual's evaluation of others was significantly re-
lated to his attitudes toward himself. Using the Pearson
product-moment coefficient she found correlations between SA
and AC in the 4.50's and +.60's. Stock (1949), another student
of Rogers, confirmed Sheerer's results by having a panel of
judges rate interviews with clients for overall attitudes
toward self and others. She found correlations of +.38 and
+.66 between SA and AO. Both Sheerer and Stock's findings
suggest that as an individual grows more accepting of himself
during therapy he also becomes more accepting of others.
Using the criterion developed by Sheerer (1949) Berger
(1952) constructed scales to measure expressed SA and AO. These
scales were administered to 216 college students, 45 people
with speech problems, 18 adults in a class at the YMCA, three
counselees, and 33 prisoners. He found correlations between
SA and AO ranging from +.36 to +.69. These correlations were
significant beyond the .01 level of confidence (p=.006 or
8
less) with the exception of the YMCA group (p=.06). Thus
Berger's findings lend support to the
a significant relationship between SA
up psychometric study of Berger's two
theory that there is
and AO. In a follow-
scales this experimenter
obtained a correlation of +.47 between SA and AO in 47 college
students, supporting Berger's results.
Another reasure of SA and its relationship to AO is a
questionnaire developed by Phillips (1951), again using the
criterion descriptions developed by Sheerer. The measure
has 50 items with half the items referring to self-attitudes
and the other half referring to attitudes toward others. The
correlation of SA with AO en the questionnaire was +.74 with
a sarple of older college students. A sample of younper
college students had a correlation of +. 14 and was consistent
with the findings of Berger (1952) that a closer relationship
between SA and AC existed in older individuals than in
younger individuals. Using the Phillips questionnaire McIntyre
(1952) also found a significant correlation between SA and
AO of +.46 in his sample of 112 college students. Fey (1954)
found similar results using a test to measure SA, AO, and
their relationship to therapy-readiness. He found a positive
correlation of .40 at the .01 confidence level between SA arid
AC in 60 freshmen medical students.
Cmwake (1954) furnished more empirical evidence that
there is a significant relationship between SA and
three different personality inventories to reasure
AC by using
that rela-
tionship. These measures were the scales developed by Berger
(1952), the Phillips (1951) questionnaire, and the Index of
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Adjustment and Values developed by Bills, Vance, and McLean
(1954). Omwake found a significant correlation of +.73
between SA. responses and a correlation of +.6() for the AO
responses. Her results indicated a significant relationship
between the way an individual sees himself and the way he
sees others. Her study also suggested that those who reject
themselves tend to reject others and perceive ethers as being
self-rejectant.
In a review of the literature concerned with the relation-
ship between SA and AO Wylie (1961) reported that SA and AO
were positively related. However, in investigating the nature
of the relaticnship between self-evaluation and other evalua-
tion in client-centered therapy Rosenman (1955) concluded
that successfully treated clients saw themselves as acting
more positively toward others while continuing to evaluate
others in a predominantly negative manner. Thus the Fosenman
study came to the opposite conclusion held by the majority
of research and indicated that as SA increases AC does not
necessarily change in a positive direction. Further empirical
evidence that such a negative correlation exists has not been
found. Suinn (1964) did find that anxiety had a disruptive
yet systematic influence on the SA-AO relationship in 92 sub-
jects. By administering tests of general and test anxiety
with an SA-AC questionnaire Suinn found that anxiety lowered
an individual's SA by a greater rate than AO and that low
anxiety permitted the usual SA-AO correlation to exist.
Change in SA and AO has alsc been explored as a function
of group experience. McCann (1956) demonstrated that SA
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increased with successful client-centered group psychotherapy.
He found that by using an acceptant group atmosphere indivi-
duals did not feel a need to protect their self-concepts
through defenses, leading to an increase in SA. He also
found an increase in statements of AO. Using the Index of
Adjustment and Values (Bills et al., 1954) with 126 experi-
mental subjects and 16 control subjects Putan (1971) found
a significant correlation between increased trust and in-
creased SA in small groups during a 15 week period. He also
found that individuals participating in small groups demon-
strated significantly more SA than did persons not in small
groups.
Sensitivity training has also been shown to facilitate
increased levels of SA and AO among group members (Bunker,
1965; (ordon, 1950). This sort of training was also the group
method used by Rubin (1967a) in investigating the relationship
between changes in SA and ethnic prejudice. On the basis of
pre- and posttesting of 50 subjects, using the Dorris, Levin-
son, and Haufman (1954) Sentence Completion Test, it was
shown that over a period of two weeks significant increases
in SA and decreases in prejudice resulted from sensitivity
training. It was also shown that a positive relationship
existed between changes in SA and changes in prejudice. Using
the same data Rubin (1967b) attempted to test the hypothesis
that sensitivity training would increase SA and AO. Accept-
ance of others was defined as the affective components of an
individual's attitudes toward different ethnic groups and was
measured by a 15 item scale of "human-heartedness"
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Rubin defined as that which "enjoins a person's emotional
acceptance of others in terms of their common humanity, no
matter how different they may seem from oneself [p. 33]."
Unfortunately, by his definition of H-H and AO it would seem
that Rubin was again measuring changes in ethnic prejudice
rather than AC in general. Although H-H could be considered
a component of prejudice, and ethnic preludice could certainly
be considered a factor or component of AO, Rubin did not take
into consideration acceptance of those individuals of the
same ethnic back7rcund or acceptance of others in general.
The term "prejudice" in the context used by Rubin is not
interchangeable with AO. Therefore it would seem that despite
significant findings the results of Rubin's two studies only
partially support the hypothesis that AO increases as a result
of participation in sensitivity training.
Research with sensitivity training has, however, indi-
cated that both SA and AO are increased by the use of this
croup approach. Seashore (1969) and Campbell and Dunnette
(1968) have found that T-group experiences offer an experi-
ential base which may increase self-understanding as well as
understanding of others. Scher (1955), using Berger's (1952)
scales of Expressed SA and AC in studying group attitudes
related to expressed acceptance of self and others, found a
positive correlation between expressed SA and perceived
acceptance of self by the croup. He also found a positive
relationship between expressed AO and perceived SA of self
ty the group. In examining the process and outcome of
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encounter groups Insel and Moors (1972) found that experi-
mental subjects significantly changed self-ratings to more
self-accepting and tended to be more acceptant of others.
Similarly, Hewitt and Kraft (1973) found that subjects parti-
cipated in encounter groups improved in self-liking and in
their ability to relate to others. Although the labels
"sensitivity group' and "encounter group" are generally
thought to be indicative of qualitative differences between
approaches to group interaction, it has been deronstrated
that the differences are more serantio than actual (Lieber-
man, Yalom, & Miles, 1972). In the present review of the
literature both sensitivity and encounter group approaches
are therefore used synonymously.
Perhaps the 7- st thorough investigation into the effects
ot sensitivity training on SA is the study by King, Payne,
and McIntire (1973), in which both marathon sensitivity
groups and "prolonged" sensitivity groups were compared with
regard to their effects on SA. The sample was composed of
57 participants in six sensitivity training groups. These
subjects ranged from freshmen to middle-aged individuals
holding advanced degrees. Also tested were 18 undergraduates
who were divided into two control groups. Three groups were
assigned to three separate marathon sensitivity sessions
lasting approximately 24 hours, while the remaining three
experimental groups were assigned to "prolonged" sensitivity
training lasting for three to four hours once a week for 14
weeks. Based on pre- and posttesting, using a reasure of SA
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developed by Lesser (Holzberg, Gewirtz, & Ebner, 1964), it
was found that all six sensitivity groups showed significant
changes toward SA, with the marathon group showing the
greatest increases at the .01 confidence level. Changes vere
thought to result from participants discovering that
. . their inadequacies, both real and imagined, are not
unique and that even persons they admire share many of their
'hanp-ups' [p. 421]." On the basis of their findings they
hypothesized that members became more self-acceptant when they
were still accepted by the group even when their shortcomings
became common knowledge inside the group. Despite the short-
comings of an inadequate control population the results of
the King et al. study are indicative of the facilitative
nature sensitivity training has in increasing S.
Further empirical evidence of the sensitivity group's
effectiveness in increasing SA among its participants (and
therefore theoretically increasing AO) was supplied by
McIntire (1973). Using 67 subiects meeting graduate admissions
requirements for the University of Connecticut McIntire found
that as a result of T-group experience students increased
significantly in their level of SA as measured by the Personal
Orientation Inventory (Shostrom, 1964). In order to determine
the stability of the changes made he readministered the
Personal Orientation Inventory to the same subjects one year
later. Results of the second posttest indicated that the
changes in SA were stable.
Facilitative experiences used to develop and increase
levels of SA and AO in group members are not unique to the
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sensitivity approach however. Self-acceptance is also an
integral component of Gestalt therapy's formulation of the
actualizing person and is therefore important in experiential-
Gestalt growth groups (Foulds, 1972; Latner, 1974). In an
article that describes the content and goals of the experi-
ential-Gestalt growth group Foulds (1972) pointed out that
it is through the manipulation of self and environment (others)
that one fails to develop his human potential, for he is not
willing or able to accept himself for what he is. Foulds
goes on to say, "Myself (I) can grow and change only if I
'own' me, and take full responsibility for me. Then change
occurs automatically [p. 491." The goal of the Gestalt-
oriented group experience is " . . . to foster more whole,
fully integrated, real, and authentic persons who are willing
to accept themselves and take responsibility for their lives
(Foulds, 1972, p. 52)."
Using semantic differential rating scales developed by
Girona (1969) Foulds, Girona, and Guinan (1970) attempted to
determine how the experiential-Gestalt oriented grout affects
perception of self and others in participants of a 24-hour
group marathon. Group members, composed of 16 college students
seeking personal growth, were encouraged to explore and
express "here-and-now" feelings of self and other group
members. Participants were also encouraged to:
. . . help one another to expand awareness of inner
experiencing and of verbal and nonverbal communica-
tions, to discover ways in which their intended
helpfulness sometimes inhibits growth in another
person, to become aware of their manipulative be-
haviors and incongruent communications, and to
develop behavioral flexibility [p. 352].
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The findings of Foulds et al. (1970) indicate that as
a result of participation in a Gestalt-oriented marathon group
significant positive changes occurred in ratings of self and
cthers when compared to pre- and posttesting of 18 control
subjects. Although Foulds et al. did not concern themselves
with the variables of SA and AO explicitly, their results are
indicative of the facilitative effect the experiential-Gestalt
growth group has in increasing SA and AC. A follow-up study
by Guinan, Foulds, and Wright (1973) found that the most fre-
quently reported changes in subjects, following a six month
interval between the end of the marathon group and an inter-
view, was increased SA followed by increased trust and under-
standing of others. Foulds (1973) also reported very similar
results using a "prolonged" experiential-Gestalt growth group
that met once a week for six weeks at four hours per session,
equaling the total group time spent (24 hours) in the mara-
thon group studies. Using 28 college students, half experi-
mental and half control, it was found that group members per-
ceived themselves and others in a significantly more positive
manner. In his study Foulds used the Affect Scale (Girona,
1969) previously employed in the marathon Gestalt group
studies (Foulds et al., 1970; Guinan et al., 1973). The
Affect Scale is a self-report instrument that purports tc
measure attitudes toward "n7se1f" and "Others" using the
principles of semantic differentials. However, it is diffi-
cult to determine if increased SA or increased AO can be
inferred from this instrument, as it deals with general
attitudes and not SA or AO specifically.
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Foulds (1970) has offered further indications that
Gestalt-oriented Froups are effective in increasing group
members' SA and AO. In evaluating the effectiveness of a
Gestalt group that met nine times for four hours per session
Foulds found that SA increased in a significantly positive
direction. Using Shostrom's (1964) Personal Orientation In-
ventory (POI) with 20 experimental subjects and 20 controls
the SA scale made the second most statistically significant
increase out of the 12 POI scales, following only the sig-
nificant increases in the "capacity for intimate contact."
Interestingly enough, the SA scale was one of only two POI
scales that were measured as being lower on the pretest for
experimentals than for controls. In addition, the signifi-
cant increases in "capacity for intimate contact" may be
interpreted to infer increases in AO.
Inferences are, however, not enough. There is an appar-
ent lack of meaningful research dealing explicitly with both
the variables of SA and AG in the context of participation
in experiential-Gestalt growth groups. Research that has been
completed in terms of experiential-Gestalt growth groups and
attitudinal changes has either been done with groups using
a measure of gene -al attitudes (Foulds et al., 1970; Foulds,
1972; Guinan et al., 1973) or has not specifically concerned
itself with changes in AO and their relationship to changes
in SA (Foulds, 1970). Although positive changes in these
acceptance variables may be inferred from past research using
experiential-Gestalt growth groups, empirical verification of
•
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these changes is required. It is believed that by using
Berger's scales of Expressed SA and Expressed AO (1952)




Twenty-six volunteer sub1ects, consisting of college
freshmen, sophomores, juniors, seniors, and graduate students
at Western Kentucky University, were solicited by reading a
short description of the goals of the experiential-Gestalt
growth group to students taking psychology courses and by
distrituting handouts announcing the forming of "awareness
groups" (See Appendix A). A general meeting for potential
volunteers was held in which issues of confidentiality, re-
sponsibilities of group members and leaders, techniques, and
group goals were discussed. It was emphasized that these
would be "growth" groups and not "therapy" groups, and no
student currently being seen for c-ounseling was allowed to
participate (See Appendix B).
For comparison purposes 16 volunteers were assigned to
experiential-Gestalt groups while the remaining 10 subjects
served as controls. The experimental subjects were divided
into two equal groups based on their class schedules and availa-
bility of the two group leaders.
Instrument
Descri)tion. The measure of Expressed Acceptance of Self
1.,•••••01.••••1
and Expressed Acceptance of Others (Berger, 1952) is composed
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19
of two scales, one to treasure attitudes toward the self and
one to measure attitudes toward others. Berger abridged and
slightly modified the criterion descriptions of SA and AO de-
veloped by Sheerer (1949) and incorporated them into the total
test measure using four test items for each defined element
of SA and AO (See Appendix C). Thus the SA scale is rade up
of 36 items measuring the nine criterion definitions of SA
and 28 items measuring the seven criterion definitions of AO.
The items of both scales are randomly intermixed in the test
format rather than having two distinct sections.
A Likert-type procedure for responding is used requiring
the examinee to answer each of the 64 items by circling one
of the following alternatives: "A" for "not at all true of
myself," "B" fcr "slightly true of myself," "C" fcr "about
halfway true of ryself," "D" for "mostly true of myself," or
for "true of myself."
Scoring_ and analysis. The score for any item ranges
from one to five, according to which letter the examinee
circles for that particular item. The letter "A" is worth
five points, "B" is worth four points, and so on down to "E"
which is worth one point. The direction of scoring is reversed
for positively worded items. After this adjustment has been
made the SA scale score is computed by simply summing the
item scores on that scale. The AO score is obtained in an
analogous manner. Thus the instrument provides two separate
scores representing either SA or AC. Possible scores range
from 36 (points) to 180 for the SA scale and from 28 to 140
20
on the AO scale. A high score indicates a favorable attitude
toward self or others.
Validity and reliability. In testing the validity of
his instrument Berger (1952) found a correlation of +.897 and
+.727 for the SA and AC scales, respectively. In determining
the test's validity he used a group of 20 subjects to write
about their attitudes toward themselves and another group
(N=20) to write about their attitudes toward others. These
reports were then rated by a panel of judges and the mean
ratings were correlated with the corresponding test scores.
Berger obtained split-half reliabilities of +.894 or
better for the SA scale and +.776 to +.884 for the AO scale.
Using 47 college students at Western Kentucky University this
experimenter obtained split-half reliabilities of +.848 for
the SA scale and +.52 for the AO scale using the Pearson
product-moment coefficient. Test-retest reliability coeffi-
cients of +.86 for the SA scale and +.91 for the AO scale were
also obtained by this experimenter using a 30 day interval
between pre- and posttesting. Results of the validity and
reliability studies indicate that the SA-A0 measure provides
a fairly accurate and stable estimate of acceptance of self
and others.
pesign,
A split-plot design was employed in order to assess the
quantifiable differences between groups as well as the differ-
ences between pre- and posttest scores. Because each growth
group must be considered unique as a function of the interaction
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between unique individuals, a consideration of the differ-
ential effects of "group uniqueness" were considered necessary
in the analysis and interpretation of test scores.
Two independent variables were investigated in this
study. One was the effect of time and may be operationally
defined as a nin2 week interval between pre- and posttesting.
The second independent variable was the experiential-Gestalt
group process. This process may be operationally defined as
a group of eight or more individuals seeking personal growth
and one group leader who net once a week for two hours for
eight consecutive weeks. Focus of the group was primarily on
the " . . 'here-and-now' moment to moment experiencing of
individual participants and the interaction among them
(Foulds, 1972, p. 48)." Three levels of the group process
independent variable were used. These levels consisted of:
(1) group A led by group leader A; (2) group E led by group
leader B; and (3) a control group not receiving experiential-
Gestalt group treatment. Groups A and B were considered as
two separate levels of the group process variable because of
inherent "group uniqueness."
The dependent variables measured were the levels of SA
and AC as determined by pre- and pcsttesting on the test for
Expressed Acceptance of Self and Expressed Acceptance of
Others (Eerger, 1952). Changes in the dependent variables
were measured by changes in scale scores.
Procedure
Test administration. The experimenter administered the
SA-AO pretest to each student volunteer at the general meeting
22
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held in which subjects were assigned tc groups. Instructions
were printed or the test itself and were read to the subjects
as follows:
This is a study of some of your attitudes. Of course
there is no right answer for any statement. The hest
answer is what you feel is true of yourself. An
answer sheet is provided for your responses. :o not
make any marks on the questionnaire.
1. Enter your name on the first line of the
answer sheet.
2. Indicate the date on the second line. Circle
the letter indicating your year in school
(1=freshman . . . 5=graduate).
3. You are to respond to each question on the
answer sheet according tc the following
scheme: A--not at all true of myself;
B--slightly true of myself; C--about half-
way true of myself; D--mostly true of my-
self; E--true of myself.
4. Record your responses on the answer sheet by
circling the letter that best represents how
you feel about each statement. Remember,
the best answer is the one which applies to
you.
The posttest was administered in the same way to all
2€ volunteers one day following the last experiential-Gestalt
proup session--a period of nine weeks following pretest
administration.
Group procedure. In order to keep the experiential
groups as similar as possible (an admittedly difficult task)
for research purposes specific techniques and Gestalt-oriented
exercises were utilized at the beginning of each session of
the two groups. These techniques and exercises consisted of
sensory awareness exercises, psychodrama, nonverbal exercises,
Gestalt awareness training, fantasy trips, and psychomotor
experiences to ". . assist individuals to remove blocks to
awareness, facilitate experimental learning [Foulds et al.,
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1970, p. 3531." (For a more extensive description of the
techniques involved, see Appendix :.)
Although both groups began each session with similar
exercises, it is believed that this "structured" use of
techniques had no significant effect upon the unique and
individual nature of the two groups. Because the exercises
rarely took longer than 30 minutes to complete, each group
had ample time in which to respond to the exercises in its
own way, thus preventing any artificial constraints being
placed on the group process.
Groups met once a week for eight weeks for two hours per
session and were observed through one-way mirrors by the
croup leader not having a session at that particular time
Three psychology faculty members who had expressed an interest
in the experiential-Gestalt group process also observed. In
order to maxirize the effectiveness cf the experiential
groups group leaders and observing faculty members held
weekly meetings to discuss the groups' progress and specific
experiential experiments tc be utilized in future sessions.
Results
Although group participants tended to verbally express
their experiential-Gestalt growth group experience as positive
and productive, an examination of pretest and posttest scores
on the measure of Lxpressed SA and Fxpressed AC indicated nc
significant changes in acceptance of self or acceptance of
others. An analysis of variance cf the split-plot design was
conducted to measure the hypothesized changes in SA and AO
due to treatment and is summarized in Table 1 and Table 2.
Although analysis of the data indicated that the treat-
ment effects were not significant (L>.05), the findings did
indicate movement toward increased SA over time for both
experimental and control groups, F (1,23) = 13.471, p 4.01.
This increase in expressed SA was brought about due to unde-
termined factors during the time between pre- and pcsttesting







Source SS df MS
Treatments 2730.174 2 1365.087 1.332
Error (a) 23563.750 23 1024.510
Time 816.077 1 816.077 13.471*
Treatments 120.623 2 60.311 .995







Source SS df MS
Treatments 347.527 2 173.850 .909
Error (a) 4397.300 23 191.186
Time 48.076 1 48.076 2.444
Treatments 8.624 2 4.312 .219




The hypotheses that individuals' levels of SA and AC
would increase as a function of participation in experiential-
Gestalt growth groups were not supported by the present study's
findings. Although difference between SA pretest and post-
test scores were significant, this significant increase was
present in both control subjects as well as in experimental
subiects. Therefore the apparent increases reported for SA
were not attributable to participation in the growth group
process.
In considering the present study's findings attention
should be directed toward the selection and composition of
the control group population utilized in this study. The
control subjects were selected from a pool of volunteers who
had previously expressed an interest in participating in a
growth group, as had the experimental subjects. Typically,
however, proper consideration is not given to the method-
ological concerns involved in the appropriate matching of
experimental and control groups on the criterion of subject
volunteering. Studies that employ subjects who volunteer
for some type of group process are studying what is essen-
tially a self-selected sample (Fuhin, 1967b). It should
be considered a grave methodological error to match volunteer
subjects with non-volunteer control subjects only on the
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basis of sex, age, and pretest scores. Failure to take into
account the possible perscnological differences between those
subjects who volunteer and those who do not may lead to ris-
representation of a study's results. This is particularly
true of studies that are concerned with individual growth
and human potential.
Sheridan and Shock (1970) have demonstrated that volun-
teer subjects score higher on a measure of personal growth
than do non-volunteering subjects. They conclude that sub-
2,ects who volunteer for growth facilitating experiences may
already be moving in the direction of greater personal growth.
Such a conclusion may explain why both the experimental and
control subjects used in the present study increased in their
level of expressed SA over time. It is quite possible that
much of the past research dealing with the effects of group
process on personal growth has, in fact, emplcyed inadequate
controls, thus giving the illusion of significant results
(Foulds, 1970; Guinan et al., 1973; McIntire, 1973). The
present study has taken into consideration the criterion cf
subject volunteering and thus avoided the illusion of sig-
nificant findings when there were none.
The question of what is growth facilitative in the
group process is not easily answered. A number of variables
can affect group change (Lieberman et al., 1973). These
change producing variables are doubly complex when one con-
siders their interaction effect with what has previously
been labeled as "group uniqueness," or the individuality cf
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each growth group. It is therefore extremely difficult to
identify what is growth nroducing for people participating
in a group prccess that has as its goal the personal growth
of each individual member. The variables of SA and AO are
inexorably ioined in the personal growth of the individual
and cannot he neatly separated or cnrpartmentalized from
that personal growth.
In the present study a number of variables may not have
been optimal in providing the conditions necessary for group
change and thus affected the findings. The short number of
group sessions and the limited period of time involved in
each session may not have been conducive for significant
changes in FA or AO. The lack of experience of the group
facilitators may have also teen detrimental in facilitating
change. The presence of a one-way mirror, faculty observation,
the college setting, and testing itself may have resulted in
defensiveness on the part of group members which interfered
with their ability to risk change.
Another variable that should be considered with regard
to the present study's findings is the consolidation or
assimilation of the group experience by its participants.
The posttesting was conducted during a two day interval fol-
lowing the last group session. Harrison (1966) has found
that group change in members tended to be more significant
three months after the last group session. His findings
indicate that a period of consolidation of the group experi-
ence for participants may be necessary before an accurate
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estimate of change can te race. Thus the short interval of
time between termination of the groups and administration of
the posttest may have contributed to the present study's
lack of significant findings.
Possible limitations of the SA-AO measure employed may
have also contributed to the lack of significant results in
the ;resent study. It is quite possible that important
changes occurred in participants' SA and AO that were not
adequately assessed by the measure. In addition, because of
high SA and AO pretest scores for many group members the test
instrument may not have been psychometrically powerful
enough to assess significant SA-AO increases in those indi-
viduals.
There appear to be other factors which may have affected
the total outcome of the present study. The experiential-
Gestalt growth group experience was apparently effective in
enhancing levels of SA and AC fcr some group members, while
other participants decreased or remained the same as measured
by the SA-A0 scales. Possible significant change could have
been "balanced out" due to movement in both positive and
negative directions within each experimental group.
One more factor that should he considered with regard
to the present study's results is the possibility that experi-
mental sutiects did indeed increase in their levels of SA and
were therefore more truthful in their responses to posttest
items. It is conceivable that as a result of group partici-
pation these subjects denied less about themselves and were
•
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therefore able to admit to qualities on the posttest that
they were previously unaware of or unalle to admit tc. Their
increased truthfulness could have then had the effect of
lowering their posttest scores, resulting in non-significant
results.
A ccnclusion that may be drawn from the present study
and review of previous studies is that the effects of experi-
ential-Gestalt growth groups upcn SA and An is still largely
undetermined. Further research in experiential Froups and
their effects upon an individual's A and An is called for.
Other factors which were not examined in the present
study appear to need further investigative research. The use
of longer and more frequent group sessions for greater exposure
to the group experience and the effects of using more experi-
enced experiential-Gestalt group leaders are areas that need
to be explored. Settings for the group experience that are
not as potentially threatening to group members should also
he investigated. In addition, pcsttesting that is done after
a relatively prolonged period of time following termination
of the group experience is an area that requires











an individual's life and personal growth between the time of
group termination and posttesting.
In summary, the hypotheses stating that an individual's
levels of SA and AO would be increased as a function of par-
ticipating in an experiential-Gestalt growth group were not
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accepted. A conclusion of the prusent stucy was that members
did not significantly increase their SA or AO as a result of
participation in the groups as measured by the scales for
Expressed Self-Acceptance and Expressed Acceptance of Others.
A tendency toward increased SA was observed over tire for
both the experimental and control groups. The increase in
levels of SA over time appeared to be unattributable to the
treatment and was apparently due to unknown factors not related
to group process. Several unanswered questions involving
both methodological procedure and group processes need further
study before the potential effects of experiential groups on
acceptance of one's self and his acceptance of other people
car be adequately understood.
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We are looking for people who wish to learn more about
themselves, more about others, and who wish to develop more
meaningful ways of relating to the world around them. In
providing such an opportunity, and as part of a research
study on groups, we are forming "awareness" groups for the
spring semester in which as a Froup participant you will:
- Learn how to be more open, especially with
yourself
- Experience new methods cf interaction with
others and more awareness of what your present
style is
- Discover your potential by increased awareness
of new as well as forgotten thoughts and feel-
ings, and in feeling and living more fully and
honestly
Learn to be comfortable with the "real" you
rather than spending your time trying to be
what you should be, what you would like to be,
or what someone else expects you to-Fg-
- Discover the joy of accepting yourself and of
taking responsibility for your own life
************************************************************
There will be an organizational meeting for all inter-
ested participants on Tuesday, January 21st, at 5:00 pr in
Room 132 of the College of Education. It rust be stressed
that this will be an organizational meeting during which
tires and places for groups will be decided. Groups will
be formed from those volunteers present at this meetinT.
If you have questions, come to this meeting or contact


















































































































































































































































PRECEDING IMAGE HAS BEEN
REFILMED
TO ASSURE LEGIBILITY OR TO
CORRECT A POSSIBLE ERROR
APPENDIX g




The general purpose of these groups is to provide oppor-
tunities for people to learn about themselves and thereby he
atle to relate more fully and effectively to the world around
them. In addition, data will be collected from group members
as part of a research project. All groups will be given pre-
and posttesting on two psychological instruments. In return
for contributing to research in this way, there will be no
fee assessed to participants.
The groups will be experiential-Gestalt in orientation
and will focus on individuals' moment-to-moment experiencing.
A variety of techniques including sensory awareness exercises,
nonverbal exercises, Gestalt awareness training, psychodrama,
and fantasy experiences will be used as opportunities for
participants to experience and express themselves in different
ways.
The group leaders consist of two second year graduate
students in clinical psychology. Three psychology faculty
members are also involved in a supervisory capacity. All
leaders and supervisors are currently at Western Kentucky
University and have an expressed interest in group process
and the human potential.
These groups are not intended to be "therapy" groups in
the sense of alleviating stressful psychological Problems.
Rather, the group leader's responsibility is to provide oppor-
tunities for participants to increase awareness of themselves
and others. Personal strengths rather than weaknesses, and
potentialities rather than deficiencies will be emphasized.
Group members are expected to attend and participate in each
scheduled group session. This must be considered a unique
experience and commitment for each of you and is not directly
related to your academic program here at Western.
The content of any group session will be confidential
within that group. Group leaders will, however, be working
together closely in order to make the groups similar and to
maximize the productiveness of each group. Therefore, group
leaders and supervisors may at times observe groups other than
their own, being concerned primarily with the processes rather
than the content of those groups.







The self-accepting person: (1) relies primarily upon
internalized values and standards rather than on external
pressure as a guide for his behavior; (2) has faith in his
capacity to cope with life; (3) assures responsibility for
and accepts the consequences of his own behavior; (14) accepts
praise or criticism from others objectively; (5) :oes not
attempt to deny or distort any feelings, motives, limitations
abilities, or favorable qualities which he sees in himself,
but rather accepts all without self-condemnation; (E) considers
himself a person of worth on an equal plane with other
persons; (7) does nct expect others to reject him whether he
gives them any reason to reject him or not; (8) does not
regard himself as '.-otally different from others, "queer," or
generally abnormal in his reactions; (9) is not shy or self-
conscious (Berger, 1952).
Other-acceptance definitions 
The person who is accepting of others: (1) does not
reject, hate, or pass judgment against other persons when
41
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their behavior or standards seer to him to be contradictory
to his own; (2) does not atterpt to dominate others; (3) does
not atterpt to assume responsibility for others; (4) does
not deny the worth of others or their equality as persons
with him (This does not imply ecuality in regard tc specific
achievement. He feels neither above nor below the people he
meets); ( ) shows a desire to serve others; (E) takes dn
active interest in others and shows a desire to create
mutually satisfactory relations with them; (7) in attempting
to advance his own welfare he is careful not to infringe on
the rights of others (Berper, 1952).
APPENDIX D
Awareness Group Exercises
The following descriptions of various exercises employed
in this study should in no way be considered as a compre-
hensive or exhaustive examination of particular techniques
available to the group leader conducting experiential-Gestalt
growth groups. Each description should be considered brief
and as presenting a basic rationale for its use. It should
Le pointed out that what is important in any "growth" group
are the people involved and not the techniques employed.
Different groups will have different goals and needs, and the
exercises employed in this study should be considered only
as possible methods for facilitating personal growth. Varia-
tions and alterations of any "technique" tc fit the situation
is encouraged. Rigid adherence to the "rules" of an exercise
can often be more destructive than facilitative.
Sensory Awareness Exercises
The individual/organism and his environment are not
separate or mutually exclusive entities but are instead con-
sidered to "constitute a functioning, mutually influencing,
total system [Penis et al., 1951, p. 73]." Both the "self"
and the environment are obviously interdependent upon one
another. The individual sustains himself, acts on and reacts
to his environment. As a result of contact with his world
L3
the individual chanres, orranizes and reorganizes his environ-
ment. In addition, without the interaction between the indi-
vidual and his environment, the "world" would cease to exist,
at least for that ?articular experiencing individual. Con-
tact between the person and his environment may then be seen
as the "ultimate reality [Penis et al., 1951, p. 73]."
One of the primary purposes of the Gestalt-oriented
growth group is to have its participants tune into and increase
their awareness of their own "ultimate reality." One cannot
grow if his contact with his own experiential reality is
hampered or blocked. It is therefore the purpose of sensory
awareness exercises to increase that awareness of contact
between the self and the world in which the self interacts.
It is for this reason that exercises dealing with the "contact"
areas of touch, hearing, sight, and internal feelings are
utilized. Internal feelings are dealt with because they are
always reactions to contact with the environmental field.
The senses of taste and smell, although legitimate "contact"





order to familiarize group participants with the
of "here-and-now" experiencing and organismic reality
the "three zones of awareness" (Stevens, 1971) were dealt
with. These exercises are considered conducive in teaching
and getting "in touch" with the basic elements of awareness.
All experiences can he divided into three zones or areas:
(a) awareness of the outside world, i.e. what one seas, hears,
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touches, tastes, and smells; (t) awareness of the inside
world, i.e. what one feels inside the skin, such as itches
and muscular tensions; (c) awareness of fantasy activity,
i.e. ". . . all mental activity beyond the present awareness
of ongoing experience [Stevens, 1972, p. 67." Fantasy acti-
vity includes such things as guessing, thinking, anticipating,
and remembering.
Participants focus on where their awareness normally
goes, i.e. inside or outside the skin. Members are encouragee
to become aware of how fantasy thinking interferes with actual
organismic experiencing. They are also encouraged to direct
their sensory awareness to all three awareness zones and to
"get in touch" with feelings or reactions they have to their
experience. There are a variety of specific methods or exer-
cises avaiiatle to direct group members' awareness, but all
emphasize "here-and-now" experiencing via the senses or
"contact boundaries."
Psychodrama
The purpose of utilizing psychodrama is to allow partici-
pants to experience or increase their awareness of how and
why others feel and act as they do. In addition, by playing
various "roles" group members may also get in touch with
feelings or parts of themselves that were previously blocked,
i.e. the "strong" individual who cannot admit weakness in
himself or tolerate it in others plays the part of a "weak"
person. By playing weak this "strong" individual learns that
he also has feelings of weakness that he formerly was unable
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to accept. Fror this experience the individual gains insiFht
into his own self and the functioning cf others.
There are several variations of "role-playing" or psycho-
drama. If an individual is experiencing conflict in his
relationship with another person, he is encouraged to play
two parts--himself and the other person. Ey having a dialogue
between himself and the "other" individual a new perspective
of the other person ray be gained via experiencing the situa-
tion from another point of view.
Another aspect of the psychodrama is that it allows par-
ticipants tc bring "unfinished business" or conflict ridden
feelings from the past into the present. It is a premise of
Gestalt therapy that only in the "here-and-now" can one deal
effectively with problematic concerns that hamper growth and
prevent development of persona] potential. Merely talking
about problems will do little tc resolve them. Rather, the
Gestalt-oriented group leader encourages members to bring their
feelings concerning probler situations or conflicts into the
present where they can be truly experienced and dealt with.
Once the "actor" gets in touch with those feelings he can,
with the help and support from the group, see them for what
they are and deal with them, e.g. assimilating or finishing
his "unfinished business."
Fantasy Trips
The use of fantasy in the experiential-Gestalt group can
be manifold. The Gestalt-oriented group leader holds that any
fantasy activity on the part of the individual reflects some-
thing about that individual. The fantasy trip may reflect the
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individual's self-concept, attitudes toward others, parts of
the self that are being blocked and need expressing, and
problematic areas that hinder the actualizing growth of the
individual.
The use of fantasy in the present study was limited to
a form of directed daydreaming, e.g. members were encouraged
to imagine what they would be like as a tree. The purpose of
such an exercise is to allow participants to explore
aspects of themselves that are new or unfamiliar, or parts of
themselves they may wish to deny. Different individuals have
different fantasy trips regardless of instructions. By shar-
ing their fantasy experience group members learn something
about each other and themselves. The fantasy trip is seen as
an expression of the participant and his life situation. Often
areas of concern for the individual manifest themselves in the
fantasy reflecting needs, wants, and unfinished business.
Language/Responsibility Lxercises
Personal responsibility for one's own life is emphasized
in the Cestalt-criented growth group. By becoming aware of
tow they avoid responsibility for their lives, it is believed
that group members are better equipped to take responsibility
for their own feelings and behavior. Only by becoming aware
of how one places expectations and demands on others can cne
begin to accept others for what they are. Accordingly, only
by becoming aware of the demands and expectations that one
places on oneself can the individual truly begin to accept
himself. What we say and how we say it greatly influences cur
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thinking and behavior. In order to become aware .7,f how people
attempt to avoid responsibility for their own feelings and
ranipulate others into sharing that responsibility specific
"language" exercises can be employed.
simply changing key words in staterents addressed to
ethers participants learn how they avoid responsibility for
their own lives and thus avoid the freedor of "being" that
responsibility carries with it. Examples
include: (1) replacing "I can't" with "I
of such exercises
won't" or replacing
"I have to" with "I choose to"; (2) group members begin each
statement they make with the word "it" for about four minutes
and then discuss how they felt as they did this, after which
the procedure is repeated with statements beginning with the
words "you," "we," and "I." Beginning a sentence with "it"
removes responsitility from the speaker for what is being
said and places that responsibility somewhere outside. Start-
ing a sentence with "you" tends to make the other person
defensive or hostile and again avoids responsibility for what
the speaker really is saying. "We" shares the responsibility
or blame of what one is saying, while "I" clearly indicates
what the speaker is saying and does not allow him to avoid
responsibility for what he wants or is feeling.
